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Foreword
As a kid (and also as a young teenager), hardly any day passed during which
some uf us did not play with my Legos. Little did we know back then that
we would go back to playing with those colourful bricks during our studies
– only this time with the bold aim to change the world with it.
But how does one change the world with Lego? And is this even feasible in
the first place? Over the past months, we have learned how Lego and Lego
Serious Play (LSP) in particular can be used in research to stimulate
metaphoric storytelling and to facilitate empowering co-creation.
Equipped with some hundreds of bricks, each of us then applied this
method to an issue of our choice by conducting our own LSP sessions.
The result of all this is this booklet, which is part introduction to Lego
Serious Play, part reflection on the method, and part insight into our
individual projects.
We’ve placed great emphasis on creating this booklet in such a way that it
reflects how we feel about this project. To us, engaging in it meant
discovering completely new ways of doing research, forming new
friendships, and having lots of fun all the while. We hope that the
following pages can adequately convey the joyful magic that we had the
chance to explore and learn to appreciate. Because even if our projects have
yet to change the wider world, they certainly changed our approach to
understanding it.

Caterina, Charlotte, Marga, Marjorie & Max-Luca

Part One

GETTING TO
KNOW LSP

What is Lego Serious Play?

Hands-on, creative, and enabling

LSP is a projective tool that allows participants to build their narratives of an experience using LEGO, thereby
creating shared meaning.

"Play" indicates that social rules may be relaxed
during a workshop and that it is a narrative-building
activity.

Equal standing is important: all participants have
the opportunity to bring forward their issues and
perspectives.

Everyone builds,
everyone discusses

"Serious" adds an identified purpose and critical
reflection to the activity

How We Used LSP
We started by learning about projective and visual research techniques, partly by reading, but mainly by doing.
Throughout the seminar, we explored the applications of LSP as a methodology by focusing on individual research
projects.
We all conducted workshops in which
participants could play with LEGO bricks to
explore our topics.
Before the workshop we designed challenges
that related to our research question and that
would get people thinking and express their
thoughts through the bricks

Challenges
they are formulated as questions to the participants,
who are given a set time to build with the bricks.
Challenges get people thinking about the question and
build their answer or thoughts on the question.
Each challenge should start with an individual
reflection & building moment.

Reflection & Sharing
in the process of building, the participants have expressed their
thoughts through bricks via metaphors. They have "thought with their
hands" and each brick was assigned a particular meaning. This is the
moment in which participants share those meanings and reflect on
what they have built.
Each participant explains their model and others can ask questions.
This is followed by a moment of common reflection.

Part Two

OUR
PROJECTS

Inside the Rainbow: Queer
Students' Experiences
Despite considerable social and political progress, queer
university students are still subject to a range of types of
discrimination. However, existing studies largely rely on
surveys (and some few on interviews). While providing
valuable insights into discrimination patterns and their
effects on students, it is likely that the structured
enquiries miss some important aspects of how victims
experience their campus. Moreover, studies often derive
recommendations from the analysed data, instead of
incorporating the perspectives and ideas of the
individuals who are directly affected.

This project aimed to bridge the gap between queer
students' personal experiences and suggestions for
improvement by providing them with a means to
express themselves visually. LSP appeared to be a
good methodological choice since the literature
suggests that it is well suited to research personal
experiences and emotions, as well as relationships and
patterns of dominance.

Project Model

Instead of just observing 'from
above', the idea was to learn
directly from the students
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One student raised the point of
intersectional discrimination with
the bubble on the dark floor

Hearing and Seeing Their Stories
The first challenge focused on understanding how queer
students experience the Maastricht University campus. While
the participants’ models varied in their focus, many displayed a
feeling of not fitting in and being locked out. Mirroring the
findings of other studies, the models mostly concerned subtle
discrimination, such as derogatory remarks. The models further
highlighted a less frequently studied form of discrimination,
namely sheer ignorance towards queer issues.
Particularly noteworthy was a model that would show the
positive impact of having found a group of queer friends.
Interestingly, this group was spatially separated from the nonqueer friends. This unintentional detail sparked an interesting
discussion on queer students' isolation.

New Friends

“We are not explicitly separated. It’s
just that, like, no one would cross
[that line between the circles]”

Building a Brighter Future
The second challenge provided participants with the
tools (and creative freedoms) to reflect on how the
current situation could be improved, so as to make
Maastricht University more welcoming for queer
students.
Through their models, participants expressed a need
for more visibility of queer people and queer issues,
including in university teaching and research.
Moreover, while discussing their models, it also
became clear that affected students would like to see
more rigorous actions against those who discriminate.

The present diversity in the student body
should also be reflected at higher levels

Queer students
should be given
more visibility, at
best backed by
UM, for instance
in form of a
pride parade
de
Pride Para

Diversity should
be reflected among
authorities & the
university should take
clearer stances
against discriminatory
behaviour
Clear Stances

"She's Always on the Side": Discussing Gender Quotas
In the past 20 years, in several European countries, the greater
inclusion of women in political positions has been a topic of
foremost importance. One of the strategies to achieve 30%
women in decision-making, was the adoption of electoral gender
quotas.
The debate on gender quotas has reached a stalemate.
By using the LSP methodology, this research wanted to explore
the perception of gender quotas amongst ES students, going
beyond the in usual arguments to understand why they
perceive quotas the way they do.

Women, who have the same potential as men, are faced with
greater obstacles to achieve the same position for reasons that
are entrenched in our way of "usually
doing things".
On the other hand, men can simply "
climb the steps"

As a first challenge participants were asked to represent the role
of women in politics. They agreed that the roles of women are to
be a "good politician" and "to represent the electorate".
Participants observed that in all their models represented some
form of “structural disadvantage"due to the way our society is
traditionally structured, by the perception of what roles ought to
be.
This model represents the place of women with
their brilliant ideas in politics (flowers) behind men,
stuck in the traditional way of doing things.

- Confucius

From the second challenge (Can you represent gender quotas?)...
Quotas can help achieve more substantial equality in terms of representation in politics.
They can provide an alternative to the steep and inaccessible ladder of opportunities that women face.
Nonetheless, they are always accompanied by difficulties.
Worryingly, gender quotas are increasingly become an end rather than a mean to achieve gender equality
Quotas as the theoretical
equality between the pillars,
although in the end they are an
"empty promise" because even if
the wheel turns (elections), the
transparent male privilege
remains

Quotas as the rope that provides women with an
alternative way to the top, but not an easier one
Men, on the other side of the model, are just
looking down at the woman and he “believes that
she should try harder…but does not realise the
gap that is there, they see the obstacles although
they did not experience them”

Quotas as the equality of pink and
blue blocks (but the ones with the
flower are more qualified than the
others)
This raised the question of
meritocracy… women should not be
chosen for their gender but for
their merit to avoid creating a
"toxic environemnt" in which women
are not respected

Quotas as the additional help given to women
to achieve the same position as men (purple
element) but equality is still not achieved

The discussion of the second challenge (described above) showed that participants thought that gender quotas are at best a
temporary solution, they raise more questions than they can address, or better they do not raise questions that they ought to
address...
the systematic, inherent injustices that dominate politics & the privileges that men have to reach some positions.
Nonetheless gender quotas are necessary to help change the habitual approach of people:
-The biggest problem is still entrenched habits and the structural perceptions that things ought to be a certain way, that men
and women naturally have certain characteristics and should fulfill certain roles.
Thus, as a third challenge participants were asked to unite their models of gender quotas into one that shows the way forward.
Man is now cheering the woman on
(although he is also still looking down
on her...)
Men and women are
connected, they have to
work together to make it
work …the rope is tied to
both parts signifying that
either both succeed or both
fail
The model is on wheels, indicating progress
and the basis is made of equal pink and blue
blocks, indicating equality of women and men
in front of the law

For society to thrive, things have to change: Men and women
must work together to solve the problem, constructing
alternative solutions

Quotas are still represented as a rope, an
alternative mechanism that allows women to
reach the top

Structural inequalities remain

Exploring the "Box of Mystery": Citizens' Views on the
European Union
Democratic legitimacy and citizen engagement levels of the
EU are often questioned. Yet, since the EU is a complex or
even technocratic institution, citizens might not be too
interested in the EU at all - perhaps, they just want it to
"work". This research explores citizens' views on and
experiences with the EU, aiming to focus
on their daily lives.
Challenges: Building Answers

Aim = to explore views on ideas of
the EU

Aim = to explore view
s
and perhaps functiona on concrete
l situations with
the EU
2. Build a situation in which you had an encounter with the EU's features
1. How do you see the EU as an institution?

or policies.

3. Build what you would change about the encounter.
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The EU

. .A bit of a mess
. .Having a common basis
. .Some Member States are a bit further up
. .Attempting to build bridges between Member States
. .Consisting of many branches
. .Being unclear to citizens

. .Powerful
Lobby groups
. .Looking for money
. .Extending the ladder to
(polluting) lobby groups
. .Distanced from the normal people

Normal people

Member States

The EU

Normal people

Branch

Branch

. .Member States, businesses, European citizens
. .Being imbalanced
The EU
(towards Member States' interests)
. .Citizenry = elite and ordinary people
. .Citizenry is not able to shift the balance
Member States

The EU is
seen as...

Elite

Canadian

. .A big mysterious box to Canadians
. .Having a king inside, behind all the walls
. .Representing different nations
. .A beast of an institution

Normal people

General Remarks:

Challenge 2: Encounters with the EU

Models: Huge blocks vs. nitty-gritty; hierarchy;
disconnect; messy
The EU's accomplishments are said to be taken for
granted
"Different levels of knowledge on the EU show
different perceptions"
"If there were only two or three benefits, we would
know about them and it would not be complex.
Perhaps we are not able to grasp all positive things
because there are too many and they are too
intertwined"
"Imbalances are acceptable, as long as they are agreed
upon"

Crossing borders easily within the EU vs. imagining
"walls" between EU and non-EU countries (see
Model 1 from Challenge 3)
Visiting the European Parliament: "their work ethic
was shocking"
Visiting Brussels on Europe Day: Disneyland? (see
Model 2 from Challenge 3)
Moving to the EU: paperwork and fees
The EU's funds (see Model 2 from Challenge 3)

Models from Challenge 3: What would citizens rather see?

(2) Having more connections and
"a more comprehensive and more
present [EU] everywhere"

(1) Removing walls and having "a more positively
embracing discourse between [statespersons]"

Mobilisation and the Imagination (I)
How does our imagination explain mobilisation for climate change?
- An exploration with (non-) climate activists
There are various reasons people are mobilised, and the climate movement is no exception. This project focuses
on the role of the imagination in mobilisation for climate change. Existing research has outlined the importance
of the imagination for mobilisation, because the scenarios we come up with can outline solutions and elicit
action. But does the way in which (non-)climate activists construct scenarios really explain their difference in
mobilisation?
Background
Our imagination enables "scenario building"
How do we imagine crisis and an ideal
scenarios?

Our imagination can help us understand
climate change and find adaptive strategies
Joining the climate Movement = adaptive
strategy

Application
Challenge 1: How do you see the consequences of
climate change?
Challenge 2: How would the world look if people
addressed climate change adequately?

Challenge 3: What does the
climate movement mean to you?

Mobilisation and the Imagination (II)
Key Findings
1. Non-climate activists' and activists' crisis and ideal scenarios were too similar to explain differences in
mobilisation; the models of scenarios displayed common elements.
Common elements in the crisis scenario

individualism

corruption

death

Common elements in the ideal scenario

collaboration

interdependence

joy

Mobilisation and the Imagination (III)
Key Findings
2. The groups' models about the climate movement varied greatly

hierarchy vs.
togetherness

embarrassment vs.
encouragement

staticism vs.
agency

Despite these differences, both
groups discussed feelings of guilt
and "not doing enough". Climate
activists felt insufficient no matter
how much they worked, and nonclimate
activists felt
shamed by
the
movement
for not
already being
more active
or part of the
movement.

PROJECT 5: REIMAGINING THE WEB
The World Wide Web (Web) is an abstract and
imaginary space of information. It is there where 87%
of individuals in the EU spend a lot of their time, and
where many social forces play-out, like power and
control. Imbalances in social forces can have negative
impacts on individuals.

The research question was: How
can the Web be reimagined to
address potential imbalances
of social forces that play-out
there, by finding subtractive
alternatives?

The aim of this research project was to have UM
students build models of why they use the Web most
often and then ask them to discuss their experiences to
identify potential issues with using the Web.
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The main challenge was to problem solve by finding
subtractive alternatives. Given our disposition to 'add'
when problem-solving, removing pieces from the
models made this project more challenging!

USING METAPHORS TO IDENTIFY ISSUES
"Rush" - This model describes how the student uses
the Web to get a rush from it. The random and vast
amount of information that is available online can be
positive, negative, or a mix. This models shows the user
at the mercy of not knowing what will be dropped on
them when they go online. This makes the Web exciting
but addictive!
"Trash" - When using the Web to meet people, like via
online dating or social media, the student said the Web
was trash. Especially during the coronavirus pandemic, the
Web was this student's primary way to meet people. The
trash is not all bad though, because the student keeps
going back online. Despite using trash to describe the
Web, the student said using the Web is fun!
"Adventure" - Here, the Web was modeled to show how it
leads the student through a wonderland, where they can
access information and do all kinds of fun things. The model
shows that the Web can be fun, good and powerful. But the
student noted that the wonderland can make it easy to get
distracted and get lost!

PROBLEM SOLVING, LESS IS MORE
For the first challenge, students built their models as
elaborate as they wanted. They were asked to think of the
main reason they use the Web. They were then asked to build
a model representing that experience. When sharing their
experiences, issues were identified.
For the second challenge, each student gave their model to
another student who was asked to remove parts or pieces of
the model, to address the issue identified. Having students
subtract from each other's models challenged them to fight
their natural inclination to 'add' to solve the issue.
Students demonstrated that improving the Web does not
have to make it more complicated. The rush that Web users
get, and that can be addictive, was addressed by removing the
uncertainty, giving users more control. The Web's trash was
cleaned up by putting it in a container, rather than having it
scattered everywhere. And, the adventurous wonderland was
made less linear. Representing the Web as a labyrinth makes
users more aware that getting lost and distracted on the Web
is often on purpose. Less can be more, but more research
would be useful to support how subtractive alternatives can
be used more effectively in problem solving.

Part Three

REFLECTIONS

Strengths and Limitations of LSP
Strengths

engaging through visual and
sensory learning
uncovering the subconscious
facilitating co-creation
fun and energising
inclusivity through level playing
field
enabling creative processes and
solutions

Limitations

deendency on participants
personally relating to a
challenge
requiring warm-up to get
comfortable
reoccurring patterns in a group;
models linking back to previous
sessions not just to a challenge

dependent on extensive
communication between
participants

Broader Applications in
Higher Education

For research: Collect qualitative data from the metaphoric story-making, visual representations
of problems and potential solutions. Gather quantitative data from projects looking more
closely at the choice of colors and bricks, and for instance counting these to gain insights.

During tutorials: this method aligns
especially well with UM’s Problem Based
Learning (PBL) and would complement
how students already learn through
problem solving at FASoS.

Interactive PBL for everyone!

International Settings: broad international groups are not homogenous. LSP encourages
contributions from all participants, providing greater opportunities to gain insights into how sex,
age, national context and/or cultural background form students' thinking and understanding.
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Reflective Assignments:
Combining visual, kinesthetic
activities like LSP with verbal
sharing promotes reflective
thinking.
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